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Pupil premium strategy statement 

School overview 

Detail Data 

School name Formby High School 

Number of pupils in school  896 in Years 7-11   

Proportion (%) of pupil premium eligible pupils PP 15.4% 

FSM 10% 

 

138 PP students 

89 FSM students 

15 LAC students 

4 Services students 

20 PLAC 

(5 Ukrainian refugees) 

 

NOR 7-11 896 

Academic year/years that our current pupil premium strategy 
plan covers (3 year plans are recommended) 

2021-2024 

Date this statement was published December 2021 

Date on which it will be next reviewed September 2023 

Statement authorised by D Mackenzie 

Pupil premium lead K Blanchard 

Governor / Trustee lead K Smith 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year 
£97,410 (PP) + £410 
(Services) + £37,520 
(PLAC) = £138,340 

Recovery premium funding allocation this academic year £17,400 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, 
state the amount available to your school this academic year 

£155,740 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our key objective is to facilitate opportunities for each disadvantaged pupil (including those with a social 
worker and young carers), regardless of starting point, to make great progress and thrive in a nurturing, 
supportive and aspirational school environment. 

The approach to be adopted in 2021-24 will be based on the following two principles: 

• EXCELLENCE – providing an outstanding curriculum and support package for all 
disadvantaged students, regardless of prior attainment or current performance.   

• EQUITY – ‘levelling the playing field’ for disadvantaged students so they have the same 
opportunities, experiences, support and aspirations as their non-disadvantaged 
counterparts.   

We will ensure that: 

1. Each PP student will participate in the academic and wider curriculum to the same extent 
as their peers.  We will endeavour to increase the number of PP students accessing the 
EBACC compliant curriculum. 

2. Each PP student will make equivalent progress to their non-disadvantaged peers. 
3. Each PP student will receive social and emotional support to thrive.  
4. Each PP student will attend school regularly to maximise their chances of success.  

High-quality teaching is at the heart of our approach, with a focus on areas in which disadvantaged 
pupils require the most support.  This is proven to have the greatest impact on closing the disadvantage 
attainment gap and, at the same time, will benefit the non-disadvantaged pupils in our school.  Implicit 
in the intended outcomes detailed below is the intention that non-disadvantaged pupils’ attainment will 
be sustained and improved alongside progress for their disadvantaged peers. 

Our strategy is also integral to wider school plans for Covid-19 education recovery, notably in its targeted 
support for pupils whose education has been worst affected, including non-disadvantaged pupils.     

Our approach will be responsive to common challenges and individual needs, rooted in robust diagnostic 
assessment, not assumptions about the impact of disadvantage.  The approaches we have adopted 
complement each other to help pupils thrive emotionally and excel academically.  

To ensure they are effective we will: 

• Ensure disadvantaged pupils are challenged in the work that they’re set. 

• Act early to intervene at the point need is identified. 

• Adopt a whole school approach in which all staff take responsibility for disadvantaged pupils’ 
outcomes and raise expectations of what they can achieve. 

  



3 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Differential impact of Covid-19 pandemic 

Our assessments, observations and discussions with pupils and families suggest that 
the education and well-being of many of our disadvantaged pupils have been impacted 
by partial school closures to a greater extent than for other pupils.  These findings are 
backed up by several national studies. 

2 Absence and Persistent Absence rates higher than non-disadvantaged 

Our attendance data over the last four years indicates that the difference between 
attendance of disadvantaged pupils and their non-disadvantaged peers has increased 
significantly through the pandemic. Pre-pandemic, the gap was trending around 2.5% 
(93.9% vs 96.5%) compared to 91.4% of 96.0% last academic year, a gap of almost 
5%.  In 2021-22 the gap reduced to 4.5%. 

3 Disadvantaged pupils do not make enough progress in Mathematics or English. 

4 Parental engagement is challenging for a small number of parents of disadvantaged 
pupils. 

5 A small number of SEND pupils are also disadvantaged and display behavioural 
concerns leading to greater risk of disengagement with education. 

6 Assessments, observations and discussion with Year 7 pupils indicate that disadvan-
taged pupils generally have lower levels of reading comprehension than their non-dis-
advantaged peers on arrival to the school.  

7 Poor mental health and well-being following Covid-19 pandemic 

Our assessments, observations and discussions with pupils and families have 
identified social and emotional issues for many pupils, such as anxiety, depression 
(diagnosed by medical professionals) and low self-esteem. This is partly driven by 
concern about catching up lost learning and exams/future prospects, and the lack of 
enrichment opportunities due to the pandemic. These challenges particularly affect 
disadvantaged pupils, including their attainment. 

8 Our observations suggest many lower attaining disadvantaged pupils lack 
metacognitive / self-regulation strategies when faced with challenging tasks, notably 
in their monitoring and evaluation of their answers.  This is indicated across the 
curriculum, particularly in Mathematics and Science. 

9 During 2022 Five Ukrainian refugees joined the school with limited knowledge of 
academic literacy in English. 
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and 

how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Progress 

Classroom teaching, including the consistent 
use of HQT strategies, enables DP students to 
make good progress in all year groups. 

Progress of disadvantaged cohort is in line with non-
disadvantaged peers. 

In Year 11, disadvantaged pupils achieve a positive 
P8 score which is in the top quartile for progress 
made by disadvantaged pupils in similar schools. 

Progress 

A more personalised and targeted response to 
the needs of individual students to include; 1:1 
tutoring, support with independent study and 
homework. 

Underperforming pupils are identified and 
appropriate intervention and support put in place 
which is closely monitored and leads to improved 
progress. 

Production and quality of homework from 
disadvantaged students improves. 

Catch-up funding deployed effectively to support 
students post lockdown with attainment data 
evidencing positive impact of intervention and 
support. 

Attendance 

No in-school variation between disadvantaged 
and non-disadvantaged peers for attendance or 
persistent absenteeism. 

Improved attendance in line with non-disadvantaged 
peers. 

Reduced Persistent Absenteeism to fall in line with 
non-disadvantaged peers. 

Behaviour 

Prevalence, frequency and severity of 
behavioural sanctions will show no variation 
between the disadvantaged / dual SEND and 
disadvantaged and non-disadvantaged cohorts. 

Analysis of Class Charts data will reflect little 
variation between the frequency of sanctions for the 
cohorts. 

Reward points will be awarded equally. 

Appropriate curriculum in place for targeted SEND 
cohort. 

Well-being 

Support in place to promote the well-being 
among disadvantaged pupils, with flexible use 
of funding to meet diverse needs as they arise. 
As a result, barriers are removed and pupils 
make good progress. 

Basic physical emotional and psychological needs 
are met to enable students to reach their full potential 
(Maslow). 

Barriers that go beyond the academic are removed. 

Cultural Capital and engagement with wider 
school life 

Excellent classroom teaching ensures equity for 
disadvantaged pupils, enabling them to acquire 
deep knowledge through the delivery of a 
knowledge rich, well sequenced curriculum.  

Systems are in place to actively promote and 
financially facilitate participation in extra 
curricula activities. 

Where appropriate specific opportunities are 
targeted at the cohort. 

There is proactive awareness amongst staff of the 
need to include disadvantaged students in extra 
curricula activities. 

Financial barriers are overcome with sensitivity. 

Specific activities are targeted to meet needs of 
cohort such as raising awareness regarding post-16 
and post-18 opportunities. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this 

academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £8,000 

Activity Evidence that supports this approach Challenge number(s) 
addressed 

Use of standardised 
tests and analysis of 
data for the early 
identification of pupils 
who may require 
additional support   

 Standardised tests can provide reliable insights 
into the specific strengths and weaknesses of 
each pupil to help ensure they receive the 
correct additional support through interventions 
or teacher instruction. 

Guide to Pupil Premium Autumn 2021 Pupil 
Premium Diagnostic Assessment Evidence 
Insights  

1,3,5,6,8 

SSAT Embedding 
Formative Assessment 
whole school CPD 
activity 

Two-year development programme to ensure 
highest quality of teaching is provided to cohort, 
particularly application of formative strategies to 
assess depth of knowledge / learning loss. 

EEF Feedback 

1,3,6,8 

Positive setting Raises aspirations and self-esteem of 
disadvantaged students if they are placed in a 
higher set and allows them to take advantage 
of positive peer role models. 

EEF Guidance report SEN create a positive 
learning environment  

1,3,5,6,8 

Continue to promote 
metacognition 
strategies in lessons 

Identified by the EEF as the most effective way 
of promoting progress.  Recommended by 
external reviewer in 2018-19. 

Metacognition and self-regulation | Toolkit 
Strand | Education Endowment Foundation | 
EEF 

1,3,5,6,8 

Seating plans optimised 
to support 
disadvantaged learners 

Careful seating will build confidence and allow 
for first teacher interventions EEF.  

Guide to Pupil Premium Autumn 2021 Pupil 
Premium Diagnostic Assessment Evidence 
Insights  

1,3,5,6,8 

https://d2tic4wvo1iusb.cloudfront.net/documents/guidanceForTeachers/EEF-Guide-to-the-Pupil-Premium-Autumn-2021.pdf
https://d2tic4wvo1iusb.cloudfront.net/documents/guidanceForTeachers/EEF-Guide-to-the-Pupil-Premium-Autumn-2021.pdf
https://d2tic4wvo1iusb.cloudfront.net/documents/guidanceForTeachers/EEF-Guide-to-the-Pupil-Premium-Autumn-2021.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
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Proactive targeting of 
Pupil Premium students 
through: 

• Targeted hinge 
questioning  

• Verbal & written 
feedback first 

• Swift intervention 

• Praise 

Encourages positive engagement with lessons, 
ensures close monitoring of progress and 
facilitates early intervention.   

EEF Guide to Pupil Premium Autumn 
2021Pupil Premium Diagnostic Assessment 
Evidence Insights   

 

1,3,5,6,8 

Staffed Homework Club 
(before and after school) 

Provides support to enable students to 
complete homework well.  School data shows 
that DP students are more likely to miss 
homework deadlines. (The EEF recommends 
that disadvantaged students should be given 
additional support for independent study). 

EEF Homework 

1,3,5,6,8 

 

 

 

 

Identify member of staff 
to support Ukrainian 
refugees 

Provide emotional and academic support to 
settle into life in the UK, to feel safe and to 
achieve academically 

9 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £61,000 

Activity Evidence that supports this approach Challenge number(s) 
addressed 

Reading Recovery 
programme with Sixth 
Form mentors 

Reading comprehension strategies can have a 
positive impact on pupils’ ability to understand 
a text, and this is particularly the case when in-
terventions are delivered over a shorter 
timespan:  

Reading comprehension strategies | Toolkit 
Strand | Education Endowment Foundation | 
EEF 

6,8 

Enable a small number 
of disadvantaged pupils 
to access highly 
personalised nurture 
programme in their 
core curriculum 

Reaching High / Life, Living and Employability 
Skills curriculum provision to be accessible to a 
small proportion of disadvantaged pupils who 
are working significantly below age related 
expectations and require nurture provision to 
maintain engagement and good progress. 

1,2,3,5,6,8 

Purchase IDL and IXL 
packages to support 
intervention across all 
years and promote 
independent 
consolidation of skills 
and understanding 

This has been successful in previous years in 
improving progress in English and 
Mathematics.  

Individualised instruction EEF 

 

1,3,5,8 

https://d2tic4wvo1iusb.cloudfront.net/documents/guidanceForTeachers/EEF-Guide-to-the-Pupil-Premium-Autumn-2021.pdf
https://d2tic4wvo1iusb.cloudfront.net/documents/guidanceForTeachers/EEF-Guide-to-the-Pupil-Premium-Autumn-2021.pdf
https://d2tic4wvo1iusb.cloudfront.net/documents/guidanceForTeachers/EEF-Guide-to-the-Pupil-Premium-Autumn-2021.pdf
https://d2tic4wvo1iusb.cloudfront.net/documents/guidanceForTeachers/EEF-Guide-to-the-Pupil-Premium-Autumn-2021.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
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Mathematics and 
literacy intervention for 
students who are not 
‘secondary ready’ in 
Year 7 

Correlation between reading ages and overall 
progress. 

Individualised instruction EEF 

 

1,3,5,8 

1:1 or small group 
tutoring  

EEF suggests this is an effective way to 
improve progress.  Deliver effective tutoring to 
students through the government catch-up 
tutoring programme. 

Individualised instruction EEF 

3 

Intervention will focus on 
mathematics initially 

 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £85,000 

Activity Evidence that supports this approach Challenge number(s) 
addressed 

Pastoral worker to 
respond quickly to 
attendance concerns 
and work with families to 
improve attendance 
through: 

• Home visits 

• Calls / texts home 

• Proactive 
enforcement of 
attendance 
expectations 

• Incentives / rewards 

Clear evidence that reduced attendance 
adversely affects progress.  Attendance of 
disadvantaged cohort remains below that of 
non-disadvantaged peers.  Persistent Absence 
rates are also higher.  Individual case studies 
show that Attendance Officer has impact.   

DfE improving School attendance  

2,1 

Provide opportunities 
for students to develop 
vocational skills to 
reduce likelihood of 
NEET post-16 and 
provide meaningful 
pathways for progress 
to college 

CST Wednesday afternoon work related 
learning provision for cohort of disadvantaged 
pupils in Year 11, working towards Level 1 
qualifications in the construction industry. 

5 

Contingency fund for 
acute issues 

Based on our experiences and those of similar 
schools to ours, we have identified a need to 
set a small amount of funding aside to respond 
quickly to needs that have not yet been 
identified. 

1,2,3,4,5,6,7,8 

Individual support for 
students who struggle 
to maintain good 
behaviour, principally 
through pastoral 
support 

Pastoral support de-escalates poor behaviours 
by facilitating short ‘time out’ periods if required, 
identified point of contact and behaviour 
mentoring, enabling students to reflect on their 
conduct. 

7,1,2 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
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EIF adolescent metal health a systematic 
review 

Proactive, explicit 
teaching of highest 
behavioural 
expectations 

‘Warm strict’ approach applied with 
consistency and compassion.  Timely praise 
raises self-esteem. 

Behaviour Interventions EEF 

7,1,2 

Increased pastoral 
support 

Early intervention and academic mentoring 
key to improving well-being and attendance. 

Liverpool Foundation Mentor one day per 
week. 

Mentoring EEF 

7,1,2 

Targeted counselling 
and prioritised for 
EMHP support 

Emotional needs must be met if students are to 
reach potential; particularly valuable for some 
LAC and PLAC students. 

EIF adolescent metal health a systematic 
review 

7,1,2 

Fund Voice/Instrument 
tuition for GCSE Music 
students and LAC 
students, providing 

opportunity to develop 
cultural capital 

Evidence that learning an instrument promotes 
well-being (Changes in the well-being of 
children starting to play musical instruments 
Bartoli, Heaton and Rose, 2015).  Involvement 
in creative arts activities enhances student 
progress and supports disadvantaged GCSE 
Music students. 

Arts Participation EEF 

7 

Develop the Pupil 
Premium Promise  

Students are given at 
least one extra-
curricular, one 
leadership and one 
CIAG experience per 
year 

EEF suggests sports participation, aspiration 
interventions, outdoor learning, arts 
collaboration all have measurable impact. 

EEF toolkit 

Holistic approach 1-8 

Provide individualised 
support for Ukrainian 
refugees 

Identify mentor to provide CPD and resources 
to staff to teach English an Additional 
Language. 

Ensure translator available for parents’ 
evenings, to question regarding safeguarding 
concerns and to help support regarding trauma.  

9 

Continuation of 
hardship fund to 
subsidise uniform, PE 
kit, food hampers, etc  

Ensure disadvantaged 
pupils (and their 
parents) attend Subject 

Supports parental involvement (recognises 
disproportionate effect on cohort of Covid-19). 

Consultation evenings allow for individual, 
focused feedback and advice on how to 
improve. 

1,7 

 

 

 

 

https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
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Consultation Evenings 
(either online or face-to-
face) 

£8,000 contingency fund available for such 
expenditure. 

Parental Involvement EEF 

 

 

 

 

Total budgeted cost: £154,000 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2021 to 2022 

academic year.  

Review 2021/22 

Post lockdown recovery for the cohort focused on improving attendance.  Whilst a gap still exists and is 
higher than pre-Covid levels, the gap has decreased by 1% during 2021-22 from the previous academic 
year. The appointment of a full-time Attendance Officer indicates the priority we place on ensuring 
students attend school.  There is still much work to be done in this area.   

Many students were able to experience educational visits this year through support from the fund and 
the school invested over £3,000 to ensure that students in the cohort could develop their cultural capital.  
An additional £2,000 was invested in music and sport lessons. 

A 15-week block of small group tutoring in Mathematics was offered to all Year 7 and 8 students in the 
cohort and this was delivered through an external tutor.  Review of the intervention indicated it did not 
bring the desired improvements with students unwilling to miss other lessons or dedicate before or after 
school time to the intervention.  Tutoring was provided in the home for students unable to attend school 
because of long-standing barriers.  A range of school and external provider tutors were also utilised on 
a 1:1 basis.  Where the school provides the tutoring utilising existing staff, impacts were more effective 
and this approach was utilised during Summer term in Mathematics. 

Attainment and Progress of the 2021/22 Pupil Premium Cohort  

The attainment and progress of the Pupil Premium cohort for 2021/21 is outlined in the table below.  
Attainment 8 is a measure of the average grade a student achieves over a group of eight subjects.  The 
English Baccalaureate is a group of subjects including English, Mathematics, Science, a Humanities 
subject (History or Geography) and a Modern Language.  Not all students opt to study a combination of 
subjects which includes all of these.   

Category  2022 PP  2022 Non- PP  2022 All  

Average prior attainment at KS2   103  107  107  

Average Attainment 8 score   39.6  58.4  55.9  

Achieved grades 9-4 in English and Maths (%)   68%  85%  82%  

Achieved grades 9-5 in English and Maths (%)   40%  66%  62%  

Achieved 5 standard passes including EM (%)   64%  83%  81%  

Achieved 5 strong passes including EM (%)   36%  65%  61%  

EBacc entries (% of cohort)   20%  34%  32%  

EBacc standard pass (% of those entered)   16%  27%  26%  

EBacc strong pass (% of those entered)   8%  23%  21%  
 
 
 
 

Attendance of the 2021/22 Pupil Premium Cohort 

The table below summarises the 2021/22 attendance of the Pupil Premium cohort in comparison with 

the Non-Pupil Premium for the academic year. 
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Cohort of Students  
% Attendance 
(Years 7 to 11)  

% Attendance 
(Years 7 to 10)  

All Students  89.3   91   

Pupil Premium  85.5   88.1   

Non-Pupil Premium  90.0   91.5   

Pupil Premium Persistent Absence   36.1   27.7   

 

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________ 

Review 2020/21 

Support for Pupil Premium Students during Covid-19 School Closure from January to March 
2021 

This has been a very unusual year for all schools, students and their families, and the school put in the 
following interventions from existing staffing and resources to enable our disadvantaged students to 
study effectively and to promote their wellbeing: 

• Laptops were provided to students who needed them to enable them to access and com-
plete remote learning. 

• In some cases, packs of paper resources were provided to students who struggled to ac-
cess on-line learning. 

• We kept in regular contact with the families of disadvantaged students to ensure that any 
additional support needs were identified and met. 

• Vulnerable students who were finding it difficult to work at home were invited to attend Open 
School so that they could receive additional academic and pastoral support. 

• We administered the Government’s supermarket voucher scheme for children in receipt of 
Free School Meals and in addition, hampers were delivered to families in greater need of 
support. 
 

Attainment and Progress of the 2020/21 Pupil Premium Cohort  

The attainment and progress of the Pupil Premium cohort for 2020/21 is outlined in the table below.  
Attainment 8 is a measure of the average grade a student achieves over a group of eight subjects.  The 
English Baccalaureate is a group of subjects including English, Mathematics, Science, a Humanities 
subject (History or Geography) and a Modern Language.  Not all students opt to study a combination of 
subjects which includes all of these.   

All data for this year is based on Teacher Assessed Grades.  This makes comparison with other schools 
less meaningful as we cannot verify the processes they used to arrive at their grades.  

Category 2021 PP 
2021 Non-

PP 
2021 All 

Average prior attainment at KS2 104 106 106 

Average Attainment 8 score 46.9 60.6 59.1 

Achieved grades 9-4 in English and Maths (%) 63 87 85 

Achieved grades 9-5 in English and Maths (%) 53 71 69 

Achieved 5 standard passes including EM (%) 63 87 85 

Achieved 5 strong passes including EM (%) 53 69 67 

EBacc entries (% of cohort) 21 37 35 

EBacc standard pass (% of those entered) 100 91 92 

EBacc strong pass (% of those entered) 40 70 69 
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Attendance of the 2020/21 Pupil Premium Cohort 

The table below summarises the 2020/21 attendance of the Pupil Premium cohort in comparison with 

the Non-Pupil Premium for the academic year (excluding the period of school closure from 6 January to 

8 March 2021): 

Cohort of Students (Years 7 to 11) % Attendance 

All Students 95.3% 

Pupil Premium 91.4% 

Pupil Premium Boys 90.8% 

Pupil Premium Girls 92.0% 

Non-Pupil Premium 96.0% 
 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the previous 

academic year. This will help the Department for Education identify which ones are popular in 

England 

Programme Provider 

IDL   IDSL Group 

IXL IXL 

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil premium 
allocation last academic year? 

Services children form a small part of the cohort. 
No parents are currently actively deployed.  Each 
services child is interviewed termly to monitor 
wellbeing and enhanced pastoral support 
offered. 

What was the impact of that spending on service 
pupil premium eligible pupils? 

Services children are treated in line with all 
disadvantaged pupils. 
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Further information (optional) 

Our pupil premium strategy will be supplemented by additional activity that is not being funded 
by pupil premium or recovery premium. That will include:  

• Embedding more effective practice around feedback and assessment. EEF evidence 
demonstrates this has significant benefits for pupils, particularly disadvantaged pupils.  

• Ensuring pupils understand our ‘catch-up’ plan by providing information about the 
support they will receive (including targeted interventions listed above), how the 
curriculum will be delivered, and what is expected of them. This will help to address 
concerns around learning loss - one of the main drivers of pupil anxiety.  

• As a partner school in the North Sefton Mental Health Support Team we will be utilising 
their support to support pupils with mild to moderate mental health and wellbeing 
issues, many of whom are disadvantaged. 

• Offering a wide range of high-quality extracurricular activities to boost wellbeing, 
behaviour, attendance, and aspiration. Activities (e.g., the long established The Duke 
of Edinburgh’s Award), will focus on building life skills such as confidence, resilience, 
and socialising. Disadvantaged pupils will be encouraged and supported to participate.   

 

Planning, implementation, and evaluation 

In planning our new pupil premium strategy, we evaluated why activity undertaken in previous 
years had not had the degree of impact that we had expected especially around attendance.  

We triangulated evidence from multiple sources of data including assessments, engagement in-
class book scrutiny, and conversations with parents, students and teachers in order to identify 
the challenges faced by disadvantaged pupils. We also used the EEF’s families of schools 
database to view the performance of disadvantaged pupils in school similar to ours and found 
we are above the family of schools average we reviewed the strategies of schools scoring higher 
than us to see if we were missing any potentially successful strategies.   

We looked at a number of reports and studies about effective use of pupil premium, the impact 
of disadvantage on education outcomes and how to address challenges to learning presented 
by socio-economic disadvantage. We also looked at a number of studies about the impact of the 
pandemic on disadvantaged pupils.  

We used the EEF’s implementation guidance to help us develop our strategy and will continue 
to use it through the implementation of our activities.  

We have put a robust evaluation framework in place for the duration of our three-year approach 
and will adjust our plan over time to secure better outcomes for pupils. 

 

 


